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ABSTRACT : 
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et grades 4 through 12 in Israel are ‘described. After ¥chool and summer 
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‘SUMMARY. EUs, PAPER "GIFTED CHILDREN IN ISRAEL: THOUS ° 


" PRACTICE, AND RESEARCH" = resented hy Roberta M, Milgram | ee 
‘ . at the 1979 conference of the International Council of Payehdlogists. 
¥ ' - ; &® . 
ak ei — a - - a : ——— “a ~ * vusy : . = = ~~ . — as ; 
"Informal and formal programming for gifted children’ in grades 
‘ » . my 


47 12 fa javaal we re described; "After ‘school and summer enrichment 


programs, special classes and goécinl ésktots for the » gifted we re 
' . discussed and a nuriber of programs for gifted children from disadvantaged 
backgrounds were paiddeads The author reported’ on a number of her ; 


own research studies on giftedness and creativity conducted in Israel. 
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GIFTED CHILDREN IN ISRAEL: THEORY, PRACTICE, AND RESEARCH 


Roberta M. Milgram | 4 
Tel-Aviv University 
) School of Education 


There-are many people in Israel who share the well documented prejudices 
against gifted children and oppose special bain: tion for dha: ee are, 
however, many others who view the intellectually gifted as one of Israel's 
most important natural resources to be identified and nurtured eS one wo uld 
precious stones or oil. As a result of the intensive efforts of these sieteaten: 
‘there exists in Israel today a large number of formal suid tntormnal iogeann of 
special education for the gifted, Moreover, research on giftedness has been . 
sapnatbed by the Israeli universiti es and by the Israel Ministry of Education’ 
In today's presentation I wi ll briefly describe some educational programs and some of _ 
me own research on gifted and creative children. | Z “ 
Israel has a we ll developed netwo rk of enrichment programming, i.e., 
extracurricular groups which get after school or during vacations " provide 
inatruftion and activities for. mited children in subject matter areas vehi f% 
from mathematics and computer science to music and sculpture. All programs 
for the gifted are coordinated and funded in part by a department in the Ministry 
of Education created in 1973 expressly for this purpose. Programs are provided 


. Taet® 4 x { : 
for children in grades 4-12 and even for younger children in some ingfances. 


Sy 


~ 


Prog rams for 4-8 are conducted by the Haaretz Museum and Bar Ilan . 


University in Tel-Aviv, the Technion in Haifa, and by several local 


. municipalities around the country: Admission to these programs is generally 


on the basis of group and/or individuals testing, wi th minimum IQ level of 140 
used as the cut off point. ‘Other psychometric. instruments such as personality 


‘tests or measures of eteativity are sometimes included in the eiiowy, but 


’ 


rarely used for selection purposes. Children from aivadvaathie backgrounds 


are routinely accepted if they approximate the requirements. The manner in 


which the children are referred varies in the different programs. For 


example, at the Technion, school principals and teachers refer candidates to 

the program; in Tel-Aviv, parents may turn directly to the Haaretz Museen and 
in the municipality of Holon, the school beyohatousis conduct the 

selection process using information from their files. 


For high school age children (grades 9-12) enrichment activities 


are offered at Tel-Aviv. University, at the Technion, and at the Weizmann 


Institute of Science in Rehoboth. Although the offprings include some ecbraes 


in the realm of the humanities, heavy emphasis is placed on scientific subjects 


-, and mathematics. Many of the above mentioned programs continue during the 


_ summer either in the same format or as day or resident camps. of 


I wo uld like to call special attention to two programs, one in 
é erusaleni and one in ian The Jerusalem program is unique in Israel 


becauge the groups are organized as clubs by age level rather than as classes - 


as 


by subject matter areas. The major goal of the program is to provide the 


-opportunity for social interaction among gifted children from different 


naighborhoods din sition epectal storie axe sada tridentity poisntial 
giftedness among the aieeeeneaen and to conduct enrichment groups in the 
eshooli eich they attend. | 

In the early 1970's the Ministry of Education authorized the establishment 
me special school for the gifted in Tel-Aviv-and of several special 


classes in Haifa. The initial phase of the selection process ‘consisted , 


. : 3 
' of group-testing all first graders in Tel-Aviv and Haifa. Later phases 


included further group and individual testing and interviewi ng the children 
and their parents. In Tel-Aviv the school for gifted children is a "school 
within a school". It shares many facilities wi t h the school for nongifted 


. 


children and the same principal administers both schools “but there is little 

or “ie contact betwe en the gifted and nongifted children or between the 

teachers ‘a both groups, In Haifa the format is one of soci classes 

wi thin a school, i.e., classes which are part of the school in Sty os y, 

soni that the pupils are . all . gifted. 7 | noe ) 
“Two special school programs for older gifted pupils in Israel merit 


special consideration. The first is the Boyer School in Jerusalem and the 


. . % bad ' . 
* second a special project of the Israeli Defense Force. For over a decade 


, g ; 
the Boyer school has provided special education for gifted children and 


adolescents from disadvantaged backgrounds in a residential setting 


especially sponte? for sa purpose. _ The student et ine Boyer School’ - | . 


‘ \ 


are relatively gifted, i. e. j » olfotanding in thelr deer groups, ts not | | ¢ 


alwa ye gifted in terms of R, scores. Many fiaiktve: results, have bee 


: reported for this program including high levels of acsdemic and vocational ‘ 


achievement: Complete follow-up data of 2 Boyer ‘School experience s are 


eee me om. 


available ina,new book,by Professor Poshe , Sinilansky of tel-Aviv Univer; ity, 
H 


who initiated the program and conducted it over thé years. > | 


; ae second seein is much newer ‘and is in its initial rohnae this 


| 


summer. From among all, of-Israel's high schoo! seniors a very small umber | I 


| 


of scientifically gifted and creative young men-we re selected and offe} ed a i 


the opportunity » ae ac in an accelerated akdsmts a ending to | 2 


/ | 
a B. Sc.. in two years. A special school and curriculum: hae ner prepared | 
for these students and their courses wi Il be taught by university ata ’ i 
The young men wi Il be in the army during the period of intensive education, 


and training and‘wi ll serve in the army as scientific researchers for several 


/ 
/ 


years after that. — ra ae / r 
I turn now’ t o research on giftedness. If one examines Psychological ¥ 
Abstracts or even the program of the 1979 APA meetings, the paucity of veumkeok. 
on giftedness is immediately olen It is, therefore, interesting to note ~ 
that a substantial number of studies on giftedness and creativity conducted 
in Israel have appeared in the research literature over the last decade. 


~ references for the studies mentioned at the end of this paper. 


‘sex-role identity and found evidence of superior adjustment in the gifted 


Among those who have contributed to the literature on giftedness are 


Perlberg and Evyatar, both of the Technion in Haifa, Goor‘at Hebrew 
University, and especially Shouval, Ziv, and Smilansky at Tel-Aviv 


University. I wi ll today present the research wi t h which I am most 


‘familiar, i.e., my own. Since I must be brief I have provided bibliographic 


‘ t 


In the area of giftedness, I conducteda number of st udies on the \ 
‘personal-social characteristics of gifted and nongifted children, i.e., 


self-concept, general anxiety and test anxiety, locus of control , and 


children - a finding similar to that reported in the research literature. 

Of special interest we re comparisons of gifted children above 125 IQ varying 

in level of creative thinking, ong these gifted children.increments of 

int dligence we re not i 3 th better scores on indices of seauae 

social adjustment, while increments of Creative thinking we re. | f 
The social adjustment of gifted children stud’ying in eaneenesii | 

classes fs a special school was compared wi t h that‘of their equally gifted 

peers who had been accepted for the special school but chose instead to ¥ 2 

remain in hetatowendons glasses in their neighborhood school. Attendance 


in a special school did not result either in better adjustment or in the 


? 


| 
‘sbelal iguana or unusual difficulties in sdjustment de teh are sometimes 
ticughe to be Keene with homogeneous educational settings. 


The opinions of gifted and nongifted elementary school ebitldven we te 


compared on hii at kind of teacher the se children PEetets The mae finding 


was that all children regardless of age or intelligence reel oe ae 
very high yalue on intelligent behavior by their teachers. Although hee 


highly regard cree and pomive personal-social characteristics in - 


. their soi, they ‘valde most oftall hers who demonstrate mastery of 


the material and conduct’ the class ina logical and orderly manner. 

In studying the creative process ‘in gifted and nongifted children ' 
and adolescents, I have examined a number of theoretical formulations 
tekoi ten ieeaieel Guilford, Mednick, Wallach and Kogan and have 
devoted special sieniini to the validity of ‘sata’ ot ‘Adeational Homies 
as predictors of creative behavior. | | 

I developed a method of = ing ideational production for quality 


instead of merely for unusualness and demonstrated the relationship of 


‘quantity and quality of response in creative thinking (ideational production), 


.¥ 
wy 


‘in creative problem-solving in laboratory type situations, and in real-world » 


talented accomplishments such as art, music, mathematics, science, etc. 


Our data provided empirical validation for the order effect hypothesized 


by Mednick, i.e., that frequent, conventional responses occur earlier in 


the response sequence of ae oa and highly original later, and 
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extended the Mednick hypothesis by demonstrding the order effect for - og : 
. high quality responses in particular, and n ot merely for statistically unusual ; 


| responses regardless of quality. Moreover, we found the order effect not 


to be a general phenomenon as he assumed, but rather to be developmental . 
in nature, appearing only after age 12, except in highly creative children pe. Ee aN 
whi ere it obtains, earlier betwe en age 9 and 12. 
pine of the validity of ideational fluency were conducted with : 
children and adolescents. In these studies the ne correlations betwe en ie 
creativity test scores and me ériterion measures were examined. One ro 2. % = - 
criterion consisted of self-reports ona wid e variety af aeaanly valued 
areas of ee activity ed ta of other of performance ~ type ‘laboratory tasks 
a SESEMYE problem-solving Ideational ene was found to be related to 4 
both criterion measures ‘at ie asl age IBvel fine indicating that it may be 
regarded aa dipednanty. albeit nat sufficient component of the creative 
process. | | a 
prenre wa 8 also devotéd to the developmental menor of creative | . , 
thinking, an area inpeety. neglected by other imal: A linear 
age ivend was found in the development of creative thinking wi t h no evidence 
of the discon tinuities reported by ‘eaas and other investigators. bs - 
In my sarionpeeasaten Iam examining the quantity and quality of creative . 


thinking and creative problem-solving from a developmental perspective 


in children varying in age (Grades 2-5-8 ), intellectual ability (gifted-nongifted) 


10 


and social class {middle-lower). This research wil clarify the extent 


4 a . to which creative Siping may sal enhanced by verbal reinforcements. The “ 
if validity of incentive -produced change is being examined by comparing the 

é e , relationsbtp of quality to: quantity. and dag proportion of ans to quantity 

| ~ in creative thinking in baseline and. verbal reinforcement donditions; The data 


‘ 


Rae, > SOE this. study wi ll further clarity developmental penne in creative thinking 
‘and the mobs of ideational fluency As a Seatniee of sects problem-solving, 
Let me conclude by saying that I see errecey building asa tp priority 
' need in the field of giftedness today. There is, to the best of my 
knowledge ;no theoretical model wh ich offers a comprehensive explaiia tion 
tox the phenomenon, of giftedness. The only exception and certainly a Step 
in apes right dindotion’ is the wo rk of David. Felon at Tufts who diiliged. 
a Piagetian framework in congtfucting a debeelel model for both | 
giftedness and creativity. While acknowl edving the sing dar contribution 
of Terman's empirical wo _ his descriptive-empirical apprach provided the 
agadel for researchers who fll owed him a probably impeded theor etical . 
progress in the field. We mustgo beyond sania description of the 
2 if phenomenon, no matter how s ysteinatic or thorough it is and search for 
r explanatory concepts. 
The complex problems facing Israel and the wo rld today require the 
‘efforts of people who can think ina mmner which is systematie and logical . 


' as well as imaginative and innovative. Israel's major natural resource is 


her people in general and, her talented people in particular, we ca nnot 
: ff 


afford the luxury of neglecting our gifted children. Only if we -fulfull 
4 . ‘ . 


the creed, "To éaoh according to his need, "witty we receive, "From | - 
each.according to his ability." | 

It is in the self interest of the many to identify and to nurture 
the abilities of the few. “the realization of the full potential of the abilities 
of highly intelligent and highly Gredttve children is of immeasurable cate 


both to these children and to the society in which they live. 
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